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Abstract

This study is focused on the understanding of managing nomadic education in Sokoto State. It is a
qualitative study which used mixed methods approach in data collection and analysis, involving desk
reviews, Focus Group Discussions (FGDs), and Key Informant Interviews (Klls) and content analysis.
The population of this study consisted of the officials of SMoE, SUBEB, SANE, CBOs, CSOs, INGOs,
SBMC, community leaders, nomadic teachers and administrators, nomadic children and their parents,
and community — based protection structures. The findings of the study revealed among others, that
nomadic education is provided purely for children between 6-13 years, using permanent structures with
an average of two teachers per nomadic school and the schools existed only as a building with total
lack of facilities. Based on the findings, it was recommended among other things that Sokoto State
ministry of education should ensure that all the pragmatic approaches approved and suggested by
NCNE are fully implemented, to create a wide avenue for nomadic people in different age groups to
benefit from nomadic education programmes. Governments at federal and state levels should introduce
nomadic education teacher programmes in colleges of education and universities different from normal
adult and primary education. This should be in collaboration with nomadic education centres in some
of our universities. Also, Sokoto State should collaborate with relevant NGOs to develop a befitting
nomadic education curriculum.
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Introduction

The National Commission for Nomadic Education (NCNE) was established in 1989 by the defunct
Decree 41 now Nomadic Education Act, Cap N20 Laws of the Federation of Nigeria (LFN) 2004,
to cater for the educational needs of the socially excluded, educationally disadvantaged and migrant
groups in Nigeria (Osokoya, Atinmo, Ajayi & Sarumi, 2010). Based on 1991 census, the estimated
population of nomads in Nigeria stood at 10.4 million of which 6.3 million were Pastoral Nomads.
In another dimension the educational profile of nomads in Nigeria revealed that 3.6 million were
school aged children. The participation of nomads in existing educational programmes was very low,
as the literacy rate ranged from 0.02% to 2.0% at the early stage of implementing the Nomadic
Education Programme.

The constraints to nomads’ participation in both formal and non-formal education are their lifestyle
of constant migration, irrelevance of the formal school curriculum, and centrality of child labour in
their production system (The National Commission for Nomadic Education, 2017).

Sokoto State was among the states that commissioned nomadic education since the establishment of
the programme by the federal government in 1989. Sokoto State has a land area of 28,232.37sq
kilometres, and is located between longitudes 11° 30” to 13° 50” East and latitude 4° to 6° North. It
is bordered in the North by Niger Republic, Zamfara State to the East and Kebbi State to the South
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and West. The State has an estimated population of 3,696,999 that is made up of two ethnic groups
namely Hausa and Fulani.

Therefore, choosing Sokoto State for this assessment is timely because Sokoto state is one of the
educationally less developed states with sizeable nomadic pastoralist population. According to Abbo
(2011) national education systems have generally failed the nomadic communities in terms of
enrolment, participation and outcomes especially in the extreme end of Northern Nigeria.

Aim and Objectives of the Study

The aim of this study is on the assessment of nomadic education management in Sokoto State. The
specific objectives are as follows:

i. To describe Nomadic Education in Sokoto State.

ii. To understand the organizational structure of the Agency for Nomadic Education in Sokoto
State.

iii. To understand the condition of nomadic schools in Sokoto State.

iv. To understand the curricula contents adopted to meet the educational needs of nomadic school
children in Sokoto State.

Research Questions

i. How is nomadic education in Sokoto State?

ii. What are the organizational structures of the Agency for Nomadic Education in Sokoto State?

iii. What are the conditions of nomadic schools in Sokoto State?

iv. What are the curricular contents adopted to meet the educational needs of nomadic school
children in Sokoto State?

Methodology

This Section presents the methodology used in gathering information for this assessment and
methods employed for data collection and data analysis.

Research Design

This research is a qualitative study which employed the use of mixed methods approach in data
collection and its analysis. Both Focus Group Discussions (FGDs) and Key Informant Interviews
(KIIs) were employed for data collection and transcription and coding of information for the content
analysis.

Population of the Study

This study was conducted in Sokoto State. The population of this study consisted of the officials of
State Ministry of Education (SMoE), State Universal Basic Education Board (SUBEB), State Agency
for Nomadic Education (SANE), Community Based Organizations (CBOs), Civil Society
Organizations (CSOs), and International Non-Governmental Organizations (INGOs). Others
include community leaders, nomadic teachers and administrators, nomadic children and their
parents, School-Based Management Committee (SBMC) officials, and community - based protection
structures.
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Sample and Sampling Techniques

Three local governments areas (Sokoto North, Tambuwal and Wamakko) were selected purposively
considering the accessibility to the area due to security situation in the state, availability of nomadic
communities, and bearing in mind the location of the nomadic communities (urban, semi urban and
rural). All the four nomadic communities with nomadic schools in Sokoto North and Wamakko
Local Government Areas, and only five were accessible out of eleven communities from Tambuwal
were selected. Therefore, there were eight FGDs of eight members per group in this study, each
monitored by moderator (enumerator) and a research assistant. The FGDs were conducted in Gidan
Igwai, Sokoto North Local Government Area; Fandirma, Runjin Biyo, and Diddiba communities
in Wamakko Local Government Area; and Bangala, Duwatsu, Mashekarin NaAlla and Rarema
communities in Tambuwal Local Government Area. In selecting the key informants, purposive
sampling was used based on transparent criteria, such as their knowledge, life-experience, particular
characteristics or role in the community. Therefore, two representatives (male and female) were
selected purposively from Ministry of Education, State Universal Basic Education Board, State
Agency for Nomadic Education, and other stakeholders (CBOs, CSOs, INGOs). Others include
male and female representatives of community leaders, nomadic teachers and administrators,
nomadic children and their parents, School-Based Management Committees (SBMCs), and
Community - based protection structures.

Research Instruments

In this qualitative study, two instruments were used to elicit information from the assessment
participants. These were: Focus group discussions (FGDs) and Key Informant Interviews (KIIs). The
FGD is good for natural groups that consist of multiple participants who belong to a pre-existing
informal group. The type of focus group discussion used was a single type which was interactive
discussion of a topic by a collection of all participants and a team of facilitators as one group in one
place.

On the other hand, KIIs provide flexibility to explore new ideas and issues that have not been
anticipated in planning the study but that are relevant to its purpose. They are appropriate for
generating information and ideas when understanding the underlying motivations and attitudes of a
target population are required like that of nomadic community. In this study, a structured interview
which consisted of a series of open-ended questions designed to draw out responses was used. The
structured interview was used with a schedule of seventeen (17) questions.

Validity of the Instruments

In this study, content validity was used. In order to ascertain the content validity of the instruments,
the instruments were examined by experts in Plan International and experts in the Faculty of
Education and Extension Services, Usmanu Danfodiyo University, Sokoto, to ascertain the extent
to which their contents were related to the objectives of the study. The suggestions, corrections and
observations made by the experts were effected before the final drafts of the instruments were
produced.

Method of Data Collection

Team of enumerators and trained research assistants visited all the sampled communities to
administer the instruments under the supervision of the researcher. The team visited the community
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leaders for an introduction. At the FGDs centres, each moderator (enumerator) started the discussion
with a round of introduction of participants. He introduced the main topic and the overall research
questions orally. He asked specific questions listed in the discussion guide and ensured that all
important questions were covered without interrupting the natural flow of the discussion. At the
end, the moderators thanked the participants and said good-bye. As regard the KlIs, interviewers
(enumerator and assistant) briefly explained who they were and gave background and objectives of
the interview, and the possible uses of the information and ideas provided by the key informants.
They assured the key informants of the confidentiality of information shared. Note-taking method

was used in the interview.

Method of Data Analysis

As a qualitative study, analyzing the data was carried out by the researcher transcribing the recorded
statements for a detailed, written document that made available who said what about a particular
question. The transcription was coded in two stages. At the first stage, the researcher listed emerging
ideas and identified keywords used by respondents frequently as indicators of important themes. In
the second stage focused coding was used by the researcher to eliminate, combine or subdivide the
coding categories identified in the first step. Attention was drawn to recurring ideas and wider themes
connecting the codes. This process yielded results from which the researcher drew comparisons
across focus groups, group dynamics, individual participants or the participants’ statements. The data
was interpreted in an integrated way rather than individualized method. This method relied on
mapping the problem, identifying patterns, regularities and themes, identifying differences and
similarities within the data and between different sources of data, making comparisons between
different focus groups and key informants involved in the study.

Addressing Ethical Issues

In this study, ethical issues were considered even though the study did not present any potential risk
to the participants. All participants in this study were enlightened on the benefits of this study to
them, their schools and communities. Strict confidentiality of the respondents’ identities was
promised and assured. Consent forms were provided to the participants to ensure that they
responded willingly and voluntarily. On the issue of vulnerability, any sampled participant who was
found sick, extremely hungry, sorrowful, or in any other form of disturbance, was excluded. As
regards the children, the presence of their teachers and/or parents was required before the
instruments were administered to them. The participants were made to understand that the study
would be beneficial to them. Complete paraphrasing of reviewed literature was made and proper
citation and referencing were also made to avoid any case of plagiarism.

Major Findings of the Study

The outcomes of the research investigations are presented below:
1. Nomadic Education in Sokoto State

Nomadic education was commissioned in Sokoto state in the year 1989, with the key objectives of
exposing the nomadic child to the elementary forms of modern education; enable the nomadic child
take part in the development of his immediate environment, in particular, and the country in general;
make the nomadic child self-reliant to improve his living conditions, thus eliminating the hardships
and constraints in his/her life; help him/her modernize his/her techniques of herdsman ship on
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animal management, fishing or farming as the case may be; assist the nomadic child develop rapidly
and fully, both physically and intellectually, to cope with the demands of the contemporary world;
and develop the initiative of the nomadic child and stimulate in him/her scientific and analytical
modes of thinking (National Commission for Nomadic Education (NCNE), 2017). The scope of
nomadic education is education for land acquisition and improvement, human and animal health
improvement, commercialization of animals’ products, and livestock breeding improvement

(NCNE, 2017).

Despite the fact that nomadic education was implemented in 1989, most of the participants in the
nomadic communities sampled stated that their schools were established between year 2000 and
2010. Nomadic education is provided purely for children between 6-13 years. Although some
participants mentioned that it sometimes included children aged 3-5 years and occasionally 14-18
years in some of the newly upgraded nomadic junior secondary schools. The participants claimed
that nomadic education learners were allowed to enroll in conventional schools at any time, except
that very few of the participants explained that in some cases nomadic learners are sometimes
expected to write and pass an examination before given admission into normal schools.

2. Organizational Structure of the Agency for Nomadic Education in Sokoto State

Sokoto State Agency for Nomadic Education (SSANE) was commissioned in the year 1989 when
the federal government established the programme. The agency is headed by an Executive director.
There are four offices working directly under the office of executive director - monitoring and
evaluation; planning, research and statistics; and administration. These offices are each headed by a
director and deputized by an assistant director. Under the office of monitoring and evaluation, there
are eleven (11) monitoring officers. The office of planning, research and statistics has only two staff
- a director and deputy director. Apart from director and deputy director, administration office has
2 staff officers, 2 messengers, and 1 watch man. There is a finance officer heading an accountant and
store keeper (State Agency for Nomadic Education (SSANE), 2022). The office of SANE is presently
located at block 20, Shehu Kangiwa Secretariat, Sokoto. The facilities available for the agency are
office of executive director, office of director monitoring and evaluation, office of director
administration, office of director planning research and statistics, and office of finance officer. The
agency has two grounded vehicles intended for the office of executive director and for monitoring
and evaluation (SANEa, 2022).
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Figure 1: SSANE Organizational Structure
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3. Condition of Nomadic Schools in Sokoto State

In Sokoto state, nomadic schools were established by the Agency for Nomadic Education in 22 local
government areas of the state. The only local government without nomadic school as revealed by
the agency key informant is Sokoto South. He said this is because the local government is situated
at the centre of Sokoto metropolis. According to this key informant, these schools existed only as a
building with total lack of facilities. No staff furniture, no classroom furniture, no toilets, no sources
of water, not to talk of electricity and electrical fittings.

The Agency has 240 teachers for the nomadic schools. There are 91 nomadic schools in Sokoto state
- 83 primary schools and 8 junior secondary schools - to be handled by the 240 teachers. By
implication, there is an average of two teachers per nomadic school. Another key informant from

the agency stated that, some nomadic schools have up to twenty teachers, where some get only one

teacher (SANED, 2022).

In these 91 nomadic schools, there are eleven thousand tree hundred and eighty (11,381) pupils in
which seven thousand one hundred (7,100) are girls, whereas four thousand two hundred and eighty-
one (4,381) are boys. A key informant from the agency explained that, an annual enrollment of about
3,000 pupils is recorded every year but only about 800 or less graduate each year. The frequent
movement of the herdsmen and relocation of their settlements had necessitated a scheme of transfer
and acceptance of pupils. It was explained that the scheme was designed to cushion the effect of the
trans-human nature of the nomads which oftentimes disrupted the smooth flow of the nomadic
education system (SANED, 2022).

4. Curriculum Content for Nomadic Education in Sokoto State

Most of the respondents in this study claimed ignorance on the type of curriculum contents used for
nomadic schools in Sokoto State. Very negligible number of key informants stated that they were
sure that nomadic education curriculum is the same with that of Universal Basic Education.
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Curriculum content for nomadic education should take into account the needs of nomad. Although
according to Adogi (2013), the curriculum is not to give the nomads a separate type of education,
but aims at total integration of nomadic education with that of the normal educational system. The
complexity and the remote nature of the nomadic environment need to be greatly considered.
Therefore, the curriculum content for nomadic education should include: Language arts of reading,
writing, drawing and language study, for effective commercialization; Numeracy which covers
rudiments of numbers and operation with numbers, measurements of shapes and day-to-day problem
solving: Social studies that encourage knowledge of civic responsibilities, and full understanding of
immediate environment; Religious and moral instructions for religious and moral up brining of the
nomads; Elementary science; Creative and cultural activities such as handicraft, fine arts and music
feature prominently in creative; agricultural and animal management; basic health ethics; and home
economics (Akwe, 2018).

Conclusion

From the findings of this study, it can be concluded that Nomadic communities are becoming more
interested in education but government efforts were not enough to encourage nomadic communities’
participation in education. All the factors hindering nomads from participation in schools could
easily be addressed had government been serious about it

Recommendations

Based on the findings of this study, the following recommendations were made.

i Nomadic education in Sokoto state should be placed under a state of emergency, overhauling
the state policies on nomadic education and its curriculum.

ii. Governments at federal and state levels should introduce nomadic education teacher prorammes
in colleges of education and universities different from normal adult and primary education.
This should be in collaboration with nomadic education centres in some of our universities.

iii. The governments at federal, state and local levels should take advantage of current development
in nomadic communities in which they tend to want to settle in one place. They can be
encouraged to blend into the mainstream Hausa-Fulani culture by providing all necessary
facilities in the nomadic communities. This could reduce the barriers and provide nomadic
people with equal educational opportunities.

iv. Sokoto state ministry of education should ensure that all the programmatic approaches
approved and suggested by NCNE are fully implemented. This will create a wide avenue for
nomadic people in different age groups to benefit from nomadic education proramme.
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