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Abstract

Significant number of Nigerian children is left without education annually from the incompletion of basic, 
post-basic and the unsuccessful entry to tertiary education system; this is as a result of family concerns 
such as poverty, and overwhelming of the education system such as limited facilities and management. 
The reported numbers of unsuccessful entry into tertiary education system by Nigerian adolescents is 
concerning because they are in a phase of development that would have implications on the general 
society and economy. Thus, this research adopted an approach of secondary data sourcing; National 
Bureau of Statistics (NBS), scholarly achieves which includes reputable data websites, and other 
reputable government organizations and descriptive analysis was employed in the study. The study reveals 
that significant number of Nigerian children from basic to post-basic goes out of schooling annually. 
Hence, it is pertinent that the education system in Nigeria should be reviewed by decentralizing the 
structure; recognizing of self-education and policies to redirect modern technologies such as A.I. for 
spontaneous self education and economic development. The study further recommends that certification 
should not be exclusively shouldered by the higher education institutions such as universities and 
polytechnics and self-education centers for coordination and profiling should be created.
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Introduction

The term economic development most times is mistaken for an economic growth in academic and non-
academic discuss. Economic growth and economic development are two different concepts; Economic 
growth is the increase in quantities of products in a period within an economy also known as the Gross 
Domestic Product (GDP) growth. And an economic development involves not only increase in 
products, but every other socioeconomic factor (Mladen, 2015) which includes, (1) self-sustaining 
growth; (2) structural change in patterns of production; (3) technological upgrading; (4) social, political 
and institutional modernization; and (5) widespread improvement in the human condition. (Adelman, 
2001). Thus, economic development could be seen as both an antecedent to, and an outcome of, 
economic growth. (Maryann, Theodora, Tom, & Lauren, 2014). 

Economic development is therefore experienced in a long term and not short term in an economy 
consisting of series of material and structural changes. Economic development requires collective action 
and large-scale investments with long time horizons (Maryann, Theodora, Tom, & Lauren, 2014). It is 
projected on long-term investments in a period, dissemination and adoption of new ideas, as well as 
infrastructural changes.

It should therefore be noted that in the economic development of countries,

1) The process of economic development is both multidimensional and highly nonlinear (Adelman, 
2001); there is no casted path to economic development for countries, there is no one template for 
economic development for nations. Economic development constitutes dynamic change not only in 
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production patterns and technology but also in social, political and economic institutions, as well as in 
patterns of human development mostly peculiar to a concerned country.

2) Development occurs in an uneven manner in which different aspects of change leap frog one another 
and  play  a game of continual catch-up (Adelman, 2001); social-economic considerations such as 
technology, human capital, political climate among others does not develop at the same pace or tempo 
. The accomplishments of each phase or socioeconomic factor generate the initial conditions and 
challenges for other factors or next phase of development.  Constructive evolution, redirection and 
destruction of ideas constitute the essence of successful long-term development (Adelman, 2001).

3) Technological, demographic change and institutional conditions provide a major impetus for 
economic change or development.  They generate both new challenges and new opportunities for 
national economic development. They put forward multifaceted implications and ignite switching 
opportunities in economic development.

Basic Education Concept

Nigeria policy for basic education known as Universal Basic Education (UBE) defined basic education 
as a free, compulsory and 9-year education programs comprising 6 years of primary education and 3 
years of junior secondary education. It also includes adult and non-formal education programs at 
primary and junior secondary education levels for the adults and out-of-school youths (Federal 
Republic of Nigeria, 2004). It was redefined in 2013 to comprise a 1-year pre-primary (ECCDE), 6 years 
primary and 3 years of Junior Secondary Education; It was designed to be provided by the government 
and shall be compulsory, free, universal and qualitative (Festus, Owan, & Ekpang, 2018). Thus Basic 
education in Nigeria comprises Early Childhood Care Development Education (ECCDE), Primary, 
and Junior secondary school. The Nigerian government definition of basic education corroborates with 
the International Standard Classification of Education (ISCED) which states that, basic education 
corresponds to the first nine years of formal schooling and is made up of two levels; Level 1 is primary 
education (usually six years) and Level 2 refers to lower secondary (usually three years); It also covers 
non-formal and informal activities (also called extra-curricular activities) intended to meet the basic 
learning needs of people of all ages (Diplomatic Academy, 2018). 

Basic Education is a type of education that is given to the citizenry (learners) to enable them acquire 
knowledge, skills, and work experience that are desirable to solve challenges such as poverty, insecurity, 
ecology and economy (Ikoro, Ezeanyim, & Uchechukwu, 2017). It is the foundational phase to develop 
physical, mental, emotional, social, moral and spiritual aspects of life through a formal system of 
schooling. In Nigeria, the basic level of education is faced by some challenges which includes, 
inadequate funding, inadequate infrastructural facilities, inadequate professional teachers, among 
others.

Methodology

This research adopted an approach of data sourcing from secondary sources; National Bureau of 
Statistics (NBS), scholarly achieves which includes reputable data websites, and other reputable 
government organizations. A descriptive analysis was employed in the study. Tables and graphs were 
created from sourced data.
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Presentation and Analysis of Data

Table 1: Nigeria National Enrollment in Basic Education
2018 2019 2022

ECCDE 3,666,272 6,844,455 7,234,695
Primary 27,889,387 27,893,223 31,771,916

Junior Secondary 6,841,953 7,337,043 8,003,397
Total 38,397,612 42,074,721 47,010,008

Source: National Bureau of Statistics (NBS) and https://ubec.gov.ng/digest-of-statistics/

Table 1 above shows steady increase of enrollment into the basic education programme of Nigeria 
between 2018 and 2022. Between 2018 and 2019, the one-year ECCDE programme recorded an increase 
of 46.44% and an addition of 5.38% was experienced between 2019 and 2022. The six years primary 
programme experienced a negligible enrollment increase of 0.01% and recorded an increase of 12.29% 
between 2019 and 2022. And the three years junior secondary basic programme recorded an increased 
enrollment of 6.74% between 2018 and 2019 and a growth in enrollment of 8.4% was experienced 
between 2019 and 2022.

Table 2: Enrollment percentage into Junior secondary school when compared to the enrollment 
into Primary school in the same year

Primary Junior Secondary Percentage (%)

2018 27,889,387 6,841,953 24.54

2019 27,893,223 7,337,043 26.31

2022 31,771,916 8,003,397 25.18

Source: National Bureau of Statistics (NBS) and https://ubec.gov.ng/digest-of-statistics/

Figure 1:  Enrollment into Primary and Junior secondary schools

There is a significant difference in the transitions from primary to junior secondary in the basic 
education programme of Nigeria. As shown in figure 1, and Table 2; in 2018 only 24.54% of the total 
number of enrollment into primary programme enrolled into junior secondary school programme. 
The same trend is observed between 2019 and 2022 as seen in figure 1. 
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Table 3: Senior Secondary School Enrollment
2016 2017

Enrollment 3,563,748 3,424,175

Source: National Bureau of Statistics (NBS)

Figure 2: Senior Secondary School Enrollment

Figure 2 shows there is decline in the enrollment into the post-basic or senior secondary education 
programme of Nigeria between 2016 and 2017. And it establishes a downward trend in the transition 
from junior secondary basic programme into the senior secondary or post basic programme of Nigeria 
education system.

Table 3.4: Enrollment into senior secondary school when compared to the enrollment into junior 
secondary school in 2017 and 2018

2017 Senior secondary 
enrollment

2018 Junior secondary 
enrollment

3,424,175 6,841,953

Source: National Bureau of Statistics (NBS) and https://ubec.gov.ng/digest-of-statistics/

Source: National Bureau of Statistics (NBS) and https://ubec.gov.ng/digest-of-statistics/

Figure 3: Enrollment in Junior and Senior secondary programme in 2018 and 2017 respectively

When enrollment into the junior secondary programme and enrollment into the post-basic senior 
secondary program is compared as seen in figure 3, there is a significant difference in the number of 
enrollments. This confirms figure 2 of downward trend in the transition from junior secondary 
programme into the senior secondary or post-basic programme of Nigeria education system.
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Table 5: Jamb Enrollment and Tertiary Education Admission
Year Jamb Enrollment Admitted 

candidates
Percentage of Admitted Candidates (%)

2018 1,653,127 549,763 33.25
2019 1,886,488 608,859 32.28
2020 1,949,983 551,553 28.28
2021 1,400,000 312,666 22.33
2022 1,837,011 557,626 30.34

Source: National Bureau of Statistics (NBS) and https://punchng.com/

Figure 3.4: Jamb Enrollment and Tertiary Education Admission

The annual Joint Admission and Matriculation board examination (JAMB) entry exams to tertiary 
educational institutions conducted do record significant number of applicants seeking to further their 
educational endeavors but most of the applicants do not secure entry into tertiary educational 
institutions. For instance, as seen in Table 4 in 2021 only 22.33% of the applicants secured entry into 
higher institutions dumping 77.7% of the 2021 applicants at home. Figure 3,4 shows the significant 
difference in the number of applicants seeking to further their educational desires and the actual 
number of applicants the secured entry into tertiary education between 2018 and 2022.

The Need for a Decentralized Post-Basic Education in Nigeria

The basic education programme annually experiences recorded numbers of enrollments into the 
programme as seen in Table 1, but the number significantly declines as the pupils proceed to higher 
basic and post basic programs (see Table 2, figure 1). The decline in enrollment could be conclusively 
ascribed to some factors such as high rate of poverty prompting parents to withdraw their children to 
assist them in farms or petty trade, poor funding resulting to limited facilities among others (Ogunode, 
Adanna, & Ayoko, 2022). For instance, in 2022, only 25.18 % of the number of enrollment into basic 
education programme transitioned into junior secondary school, the same was experienced in 2018 and 
2019 (see figure 1) and it is the trend of transition from primary to secondary in Nigeria. This confirms 
significant number of children that start the basic education programme does not complete it and they 
are among the society.

In the transition from basic education to post-basic or senior secondary another decline in enrollment 
is experienced. Considering figure 2, between 2016 and 2017 there is a decline in enrollment which 
translates to dumping of more children out of school. Figure 3 shows a significant difference in the 
enrollment into primary program in 2017 and enrollment into senior secondary program in 2018. Also,
in the entry into tertiary educational institution in Nigeria, it is observed that almost 70% of those that 
seek entry into tertiary education do not succeed (see Table 5 and figure 4). This implicates that almost 
70% percent of adolescents that desired to continue education through schooling are left at home 
annually. This is mostly due to the lack of capacity by the tertiary education system in Nigeria.
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Therefore, significant number of Nigerian children is left without education annually from the 
incompletion of basic, post-basic and the unsuccessful entry to tertiary education system. This as a 
result of family concerns such as poverty, and overwhelming of the education system such as limited 
facilities and management. Hence, it is pertinent that the education system in Nigeria should be 
reviewed by decentralizing the structure i.e. liberalization; this is to enable these children to self-educate 
with little guidance with help of modern technologies.

The Role of Technology

Modern technologies mostly internet based such as the Artificial Intelligence (A.I.) and others are 
excellent tools for education. These internet technologies could be smartly utilized by adolescents to 
self-educate in the comfort of whatever environment they find themselves. With proper redirection of 
these modern technologies through policy by the government, education would be spontaneous and 
less a burden on government resources leading to development of every socioeconomic factor which 
includes, (1) self-sustaining growth; (2) structural change in patterns of production; (3) technological 
upgrading; (4) social, political and institutional modernization; and (5) widespread improvement in the 
human hence, economic development spontaneously.

Conclusion

This paper therefore concludes that significant number of Nigerian children and adolescents are 
without education due to the dropping out of schooling which is influenced by family poverty demands 
and inadequacies in the educational system in Nigeria. And this is a pre-requisite for the 
decentralization of education in Nigeria by recognizing self-education with well-crafted policies for a 
spontaneous mass education and economic development of the country. This could be enhanced by 
proper policy direction modern technologies such as the Artificial Intelligence (A.I.).

Recommendations

Higher levels of education and certification should not be exclusively shouldered by the higher 
education institutions such as universities and polytechnics but self-education should be introduced and 
certification interviews should be open to all either self-educated or institutionally educated (schooled). 
With the introduction of self-education, education material such as books, videos and other learning 
aids should be accessible to all, made available by the government or policy makers; the policy should 
clear obstacles for such enterprises to function more actively. Most Africans have self-educated 
themselves very well in different disciplines and often turn out to be better than the institutionally 
educated people. But such self-educated people cannot be productively engaged or active in formal 
society due to lack of certification. Thus, certification interviews and exams should be open to all 
aspiring for certification either schooled or self-educated. Most countries have started Open 
Universities and Correspondence Courses leading to examination and certification.  With the 
introduction of self-education for higher levels of education, institutional higher-level education should 
be prioritized with specialized technology disciplines. And people with ambition who cannot afford 
the fees should be assisted by government.  

Self-Education Assistance Centers 

These are centers provided by government to profile and assist people who want to self-educate 
themselves. These centers make available every education aid in all disciplines of study, while also 
creating a census of people who are on self-education. When conducting certification interviews, if the 
self-educating candidate wants a certification, the center sends that person to any relevant educational 
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institution in order to partake in the interview alongside those with the institutional education. These 
centers reduce the pressure on governments to meet the ever-increasing educational demands in terms 
of structure and facilities expansion. It should be noted that making educational aid available does not 
amount to providing the needed aid to candidates but rather providing guidelines on the requirements 
and direction to possess them.
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