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Abstract

This study investigated the dynamics of the educational interventions of the International Multilateral 
Organisations (IMOs) in Nigeria, Kenya and South Africa for national development. Historical research 
design was adopted, relying on the primary and secondary sources of data which unmasked the various 
IMOs that engaged in educational interventions, and their areas of educational interventions, and with
the dynamics of the interventions. The findings revealed that International Multilateral Organisations and 
agencies involved in educational interventions include the World Bank, United Nations Educational 
Scientific and Cultural Organizations (UNESCO), United Nations Children Fund (UNICEF), United 
States Agency for International Development (USAID), International Monetary Fund (IMF), the 
MacArthur Foundations, and a host of others. Also, revealed are the areas of intervention, including; 
Early Childhood Education Development, Pre-Primary, Primary, Secondary, Higher Education, 
Gender/Adolescent Education, Technical Support, Technical, Vocational Education and Training, Supply 
of Scientific Laboratory and Library Equipment, ICT/Technological tools, books, expertise knowledge, 
internship, scholarship and funding. The dynamics in the countries under- studied shows that in higher 
education, World Bank made higher intervention in Kenya compared to Nigeria and South Africa. The 
MacArthur Foundation has higher intervention in Nigeria than Kenya and South Africa. On TVET 
(Technical, Vo
compared to Nigeria and Kenya. For UNESCO, her educational interventions in Nigeria were
(centralised) concentrated more in the Northern part of Nigeria; compared to Ken
decentralized nature. Finally, some reasons were canvassed for the dynamics.

Keywords: International Multilateral Agencies, Educational Interventions, Dynamics.

Introduction

Education is the most cherished instrument for effecting fundamental changes in intellectual, social, 
economic and political outlook of any nation (FRN, 2014). Hence, the proper functioning of any 
nation can be attributed to a well-structured educational system (Samuel, 1996 and UNESCO, 2001). 
Education for an individual is a tool for imparting knowledge, skills, abilities and competences, in order 
to conform to the acceptable norm of a given society (Eze, 1983). Education as it were, enlightens the 
individual, equips, informs, liberates, empowers and prepares the individual to live and conform 

horizon, prepares and 
equips the individual with requisite knowledge, skills and information necessary in providing solutions 
to challenges confronting his immediate environment.  For Eze (1983), education is the authentic key 
that unlocks the economic, political and social potentials of a nation.  Education helps in transforming 
the society by providing the required manpower that will drive the developmental trajectory of a given 
society, which will help usher-in development, modernization, civilization and industrialization.  

More so, education is a tool for global competitiveness and industrialization in the contemporary and 
global knowledge economy; particularly in the continent of Africa; where poverty, illiteracy, hunger, 
famine, disease, economic and political conflicts are on the increase. Therefore, in Africa the need for 
the development of a better education system becomes necessary, because education is a veritable tool 
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reasons why Peter in Obayan (2007) outlined some educational goals of the African renaissance school 
of thought, a new paradigm for African education. According to Peter, every African nation should 
inculcate educational goals of the renaissance. These educational goals as he noted, includes; 

i. Constituting an institute of learning society in Africa that will provide everybody with the access 
to education with an improved educational facility for both in school and out of school learning.

ii. Education should serve as a means of empowering the African masses to usher the emergence of a 
society where human rights will rule supreme. And, a policy making education to reflect a 
paradigm shift.

iii. Building capacity within the African continent at all levels, by improving the quality of all 
educational structure in Africa in terms of educational management, institution, personal and 
learning facilities.

iv. Raising an education system in Africa that will encourage acculturation before enculturation.
v. An African educational system that will keep tap on the educational growth dimension of the rest 

of the world, relating with the rest of the world in knowledge, skills and abilities to improve 
humanistic learning.

vi. African countries should encourage an educational system that takes into account the demand of 
the present explosion of knowledge in the 21st century where emphasis will no longer be on how 

creative citizen etc. 

From the foregoing, it is obvious that education in Africa must develop men and women that are 
creative thinkers, inventors, entrepreneurs and technocrats that will take African nations from the 
place of hopelessness into realms of sustainable development.  Peter (2001) concluded that the 
renaissance education postulation is an ideal education system as highlighted above that will assist in 
restoring the lost glory and dignity of the African continent among the global community. However, 
efforts in achieving an efficient educational system in Africa as observed, begun from the 1950s and 
early 1960s at the dawn of political independence of African nations up to the contemporary times. 
Commenting on the challenges facing educational development, for instance, in Nigeria, Oworducekit,
et al. in Akinwumi & Isuku (2009) itemized the following problems, poor financial allocation to 
education, management crisis in education, and the teaching profession, declining quality and death in 
human capital base. Babalola (2001) acknowledged that these problems cut - across all the level of 
education in Nigeria.  He further identified the problem of physical facilities, workshops, laboratory 
equipment at Primary and Secondary school, while in the tertiary level; he noted an exponential 
growth in enrolment without corresponding available facilities. Babalola (2001) further, identified 
absence and Shortage of Laboratory Equipment, Funds, Academic Staff, Relevant Books, frequent 
closure of universities, incessant strike actions as the factor that affects the development of education 
system as well impedes on the quality of education. Other problems as they noted includes, 
environmental, socio-cultural economic and political factors. Babalola, et al (2001) also noted that In 
the Northern part of the country, the challenges of insecurity occasioned by Bandits and insurgencies 
in the northern part of Nigeria. 

In the Southern part of Nigeria issues relating to Militancy, Youth restiveness, oil theft, cultism and 
other social vices also affects the development of education (Babalola, 2001).  While in the Eastern part, 
agitations for self-rule and economic reasons have hampered the quest for development of education 
(Ashara, 1989). Other external challenges to educational development in Nigeria as Adams in 
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Akinwumi & Isuku (2006) noted, included problem of debt burden, corruption, embezzlement and 
miss-appropriations of fund. Obanya in Akinwumi & Isuku (2006) observed that given the challenges
in our system of education, something drastic must be done to remedy the ugly situation.  On the other 
hand, the challenges of educational development in Kenya as Naomi & Midori (2005) noted in their 

System in Kenya , its current condition and challenges, overcrowding in 
schools leading to high ratio of learners to teachers, learners to textbooks insufficient teaching and 
learning facilities, Cultural and geographical challenges, coupled with the challenges of shortage of 
teachers. Lamenting on the shortages of teachers, Kenya (2008) notes that the number of teachers 
deployed by government every year is not equal to the number of teachers exiting the service either 
due to natural attrition, search for greener pasture or were de-motivated, because of poor remuneration. 
Other challenges are, inadequate infrastructure, inadequate resources, lack of better classrooms, 
inadequacy of resources such as lack of learning supplies, furnishing and appropriate infrastructure that 

to fulfill their classroom mandate. This led to a compromise in the standard of education. Naomi &
Midon (2005) stated that the provision of quality education requires quality resources, inputs and 
funding to facilitate access to qualitative education. They emphasized the urgent need to support the 
Kenyan education system in the provision of basic infrastructures, such as classroom space, sufficient 
furniture, instructional materials, employing more teachers and providing the schools with necessary 
learning resources to facilitate quality learning. They advocated for learning environment that will 
attract quality learning, environment that is healthy, safe and protective that will entail the provision 
of water and sanitary facilities, access to or linkages with health and nutrition services.  Bennar, et al.
(2004) also advocated for policies and codes of conduct that enhances physical, psychosocial and 
emotional health of the teachers and learners should be promoted.   Moreso, they argued that 
educational content that will enhance the practice, leading to acquiring knowledge, attitudes, values 
and life skills   for the survival of an individual and the society should also be adopted. Digolo (2006) 
identified lack of experienced teacher educators with knowledge of both the content and pedagogy is a 
challenge affecting the teacher education in Kenya. The devastating effect of HIV/AIDs on the 
educational system was also identified as a major issue to the development of education in Kenya 
(UNESCO, 2000). Ndaloh, et al. (2009) observed that insecurity has negatively impacted on the 
education system of Kenya, as most children either drop out of school for the fear of attacks or 
kidnappings, teachers who fear for being attacked, become part of the armed rebels. The situation as 
they noted have adversely affected education in the Northern and the North eastern parts of Kenya, 
the region prone to constant attacks by the Al-Shabaab terror group (Ndaloh, et al, 2009). The 
educational challenges are Similar in all the counties of the Republic of Kenya (UNESCO, 2000). Poor 
academic results, overcrowding in classes, educational disparity, inadequate learning facilities and 

remuneration, lack of access to digital content among others.

On the other hand, the development of education in South Africa like Nigeria and Kenya was also a 
difficult task, however commenting on the challenges of educational development in South Africa, 
Chisholm (1984) acknowledged that one of the greatest challenges that faced the South African 
education system was the challenge of under performance of the teaching corps, resulting from their 
limited knowledge of the content and ineffective pedagogic practice and debilitating moral. The 
situation as Ramdass (2007) noted, brought about weak education system that fuels crime, poverty and 
disenfranchisement and threatened national stability, development and democracy. Another challenge 
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as noted by the Department of education (2001) was the colonial apartheid curriculum that excluded 
people of race and colour. Other challenges faced by South African educational system as Ramdass 
(2007), Berger, (2003), Vander Berg & Burger (2003), in their separate works  noted included, the 
challenge of the improvement of the quality of education, by addressing schools deprived of resources, 
such as facilities, qualified teachers, bureaucracy and politics in education, the impact of crime, the 
ravaging effect of HIV/AIDs and its impact on educational development, the impact of COVID 19 and 
other social and cultural challenges. However, in spite of the aforementioned challenges, studies have 
shown that some of the African nations in recent times have also recorded advancement and 
improvement in some aspect of their educational system and have experienced development 
educationally across Africa. Specifically, this is evidenced by the presence of educational facilities and 
equipment, books, spread of ICT, building of modern classrooms, etc. Thus, considering the above, 
the question therefore is how these international multilateral agencies carry out their educational 
intervention programmes in the countries understudied. In view of the above, this study was carried 
out to examine the dynamics of the educational interventions of the International Multilateral 
Organizations in Nigeria, Kenya and South Africa.   The choice of these nations was to have a perfect 
reflection of three regions in Africa. These regions are West Africa, Eastern Africa and the Southern 
Africa, respectively.

Aim and Objectives of the Study

The study examined the dynamics of the educational interventions of the International Multilateral 
Organisations in Africa; particularly focusing on three selected African countries (Nigeria, Kenya and 
South Africa). Specifically, the following are the objectives of the study;

i. To identify those International Multilateral Organisations engaged in educational interventions in 
Nigeria, Kenya and South Africa.

ii. To identify the areas of educational interventions of the International Multilateral Organisation in 
Nigeria, Kenya and South Africa.

iii. To identify the dynamics of the educational interventions of the International Multilateral 
Organisations in Nigeria, Kenya and South Africa.

Research Questions

i. Which of the International Multilateral Organisations are engaged in educational interventions in 
Nigeria, Kenya and South Africa?

ii. What are the areas of educational interventions of the International Multilateral Organisations in 
Nigeria, Kenya and South Africa?

iii. What are the dynamics of the educational interventions of the International Multilateral 
Organisations in Nigeria, Kenya and South Africa?

Review of Literature

There are several literatures and scholarly contributions, submissions and postulation that relates to 
this study. Specifically, on the educational interventions of the International Multilateral Agencies in 
developing countries.  For instance, Reynolds (2000) posits that the overall advancement and 
improvement in the development of human knowledge is attributed to the dynamic roles played by 
the various international multilateral organizations in educational interventions.  On his part, Meier 
(1974) acknowledged that the basic goal for the involvement of the international multilateral 
organizations in educational interventions was to eliminate poverty, ignorance and to bring about 
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development, particularly in the developing world. Thus, in their studies, Michaelowa & Weber (2006) 
noted that aid for education in Primary enrolment rate over time in eighty low-income countries, 
positively led to the development of primary schools and enrolment rate. They outlined that 
educational aid was more effective with the combinations of good governance. In another related study 
carried out by Michaelowa & Weber (2008) on the effectiveness of aid on primary, secondary, and 
tertiary education enrolments. They also discovered that there is   positive effect of aid at all the three 
levels of education (Primary, Secondary and Tertiary education enrolment. Their studies established 
the fact that there are dynamics in the aid on educational interventions of the international multilateral 
agencies. However, their studies also found out that educational intervention works well in countries 
with stronger policies and institutions, because of policy direction and changes that may be needed by 
the interventionist agencies. 

Methodology

The researcher adopted the use of historical research method, relying on the use of primary and 
secondary sources of data.

Instrument
The major instruments used for data collection in this study was purely documentary (qualitative and 
quantitative evidences of educational interventions and policy statements with verified and 
certified sources.
Evaluation of Data Sources (Validity and Reliability)
Data collected for this study were subjected to both external and internal criticisms (for evaluation)

External Criticism/Validity 
Validity according to the joint committee on standards for educational and psychological testing in 
Abdulrahman (2007) is the degree to which evidence and theory used, supports the interpretation of 
the facts. 

Thus, in this study, validity was achieved through external criticism (for evaluation). External criticism 
as postulated by Osokoya in Abdulrahman (2007) consists of the body of validated facts and 
information that can be relied upon, accepted and further used for proper testing and interpretation of 
historical hypothesis. However, the truthfulness and authenticity of data used were established through 
proper evaluation of names, address of the writer, authors, publishers of data sources and all were done 
through the laid down process in historical research method. Finally, consistency was achieved.

Internal Criticism/Reliability

The reliability in terms of internal criticism was duly undertaken to establish the accuracy of the worth 
of the data (information) as contained in the source. The processes were certified by the reassessment 
data contents for the accuracy of the information contained in the various data available for use in the 
study.

Results and Discussions  

The results of findings and discussion are guided, presented and analysed; based on the generated 
research questions, thus:

Research Question One: Which of the International Multilateral Organisations are engaged in 
educational interventions in Nigeria, Kenya and South Africa?
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The International Multilateral Organisations engaged in Educational Interventions in Nigeria, 
Kenya and South Africa

Education is a veritable tool for upward individual and societal advancement. It is an embodiment of 
the sum total of all the process by which human abilities, skills, competence and knowledge are 
developed (Ndaloh, et al 2009). The overall contribution of education to national development cannot 
be underestimated. Education plays a dominants role in fostering national economic growth and 
development. Hence, education if properly funded and utilized will enhance improved productivity, 
stimulates sustainable development, and create massive industrialization. This explains the linkage 
between education and national development in the international arena in the contemporary times. 
This linkage however, necessitated the involvement of the International Multilateral Agencies in 
educational interventions especially in developing nations. Consequently, the involvement of these, 
International Multilateral Organization was to help bring solutions to nations that are going through 
difficulties in developing their educational systems (Meier, 1974). Therefore, the international 
Multilateral Agencies are global based developmental and specialized agencies, donor or aid groups 
involved in educational developmental activities. They are International Organizations with 
international outlook and membership; comprising International Development Co-operate agencies 
and donor groups, operating around the world in many countries (Akinwumi & Isuku, 2006). 
Ogunniran, et al. (2019) asserts that the IMOs supports educational activities across the world and other 
areas of human endeavor.

The membership of the International Multilateral Organization includes; the World Bank (also known 
as International Bank for Reconstruction and Development (IBRD), The United Nations Education 
for Scientific and Cultural  Organizations (UNESCO), United Nations Children Fund (UNICEF), 
United States Aids for  International Development (USAID), International Monetary Fund (IMF), the 
MacArthur Foundations, the Rockefellers  Foundations, the Sweden International Development 
Association (S.I.D.A.) and a host of others. They are primarily created as a non profit making bodies, 
to render assistance, particularly to developing nations. For instance, the World Bank was established 
in 1944 at the end of the Second World War, Ogunniran et al. (2019) asserted the World Bank was 
created to assist in the rebuilding of structures, facilities and equipment damaged during the war. With 
the intention to improve states and faces of infrastructures and capital project in developing economies 
through the provision of medium and long term loans at zero or low interest rate (Ogunniran, et al.,
2019). However, the World Bank later transformed into an organization that grants loans to countries 
in need of growth and development (Ogunniran, et al.,
are to end poverty and boast prosperity for the poorest people, helping nations to invest in their 
citizens by creating access to Healthcare, Water, Sanitations, Energy and most especially Education 
(Ogunniran, et al., ; one of 
the International Multilateral Organizations was established on the 11th of December, 1946 with the 
aim of uplifting children s welfare. UNICEF engages in various children survival activities. These 
children survival activities as Ogunniran, et al. (2019) noted includes among others, Early Childhood 
Educational Development (ECED), HIV\AIDS, Nutrition, Health, and Wash. 

has a right to education, 
irrespective of the place of origin, sex (whether male or female). In its operations UNICEF is 
committed to all human, but its educational interventions are mostly on children, advocating children 
right to quality education from childhood to Adulthood and for life (Ogunniran, et al., 2019).  Another 
multilateral agency is the MacArthur Foundation; it was founded by   John D. and Catherine T. 
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MacArthur. They are of the United States of America. According to Abdulrahman (2007), the 

with its major focus on higher education. Jeffrey (2005) noted that the foundation was founded in the 

human endeavours.  Again, the USAID is the United States Agency for International Development 
one of the international agencies of the US government. The body was created by an executive order 
of the former President of America, John F. Kennedy in 1961. The USAID was created for 
developmental purposes.  Also, the United Nations Educational Scientific and Cultural Organisation 
(UNESCO) was created by an arm of the United Nations (UN), the constitution for the creation of 
UNESCO was adopted in London in 1945 (UNESCO, 2022).

Research Question Two: What are the areas of educational interventions of the International 
Multilateral Organisations in Nigeria, Kenya and South Africa?

Areas of the Educational Interventions of the International Multilateral Agencies in Nigeria, 
Kenya and South Africa

Basically, the International Multilateral Organisations in their educational interventions in the 
countries under review, focuses on areas such as: pre-primary education, primary, secondary/ basic 
education, gender equality/education,  tertiary/ higher education, educational management, 
administration, advancement and development of human capital, building research capacities in higher 
education, gender/adolescent education, development of skills, enhancing quality and inclusive 
education, supporting the realization of Education for All, supporting education for sustainable 
development, promoting scientific programmes and policies as yardsticks for development and 
cooperation, providing technical support, infrastructure/facilities, internship, ICT, scholarship, 
vocational and technical education, in-service training for teachers and academic staff, expertise 
knowledge and supporting early childhood education development in Nigeria, Kenya and South 
Africa. They also provided financial support such as loans, grants, bonds as well as sponsorship of 

premised on economic and political stability. Hence, its main purpose in educational development is 
to ensure education for all.  On the other hand, the United Nation Education Scientific and Cultural 
Organization (UNESCO) major priorities in educational intervention are for the provision of quality, 
inclusive education and education for sustainable development. As such UNESCO activities in the field 
of education specifically, were for the purposes of data Collections, Standard setting and Organizing 
International Conferences (Fu-Yaqian, 2014). Other c objectives were to build peace through 
international cooperation in education, the science and culture. This is as outlined in the UNESCO 
objectives in educational pursuit as highlighted by UNESCO (2022), these include;

i. Ensuring everyone is educated particularly in developing nations to world standard 
ii. To develop an idea of a curriculum that is international in scope and has the capacity to prepare 

youths for the 21st century workplace.
iii. To enhance curriculum adequacy that corresponds satisfactorily to the new demand of the process 

of work ethics in the global community.
iv. To ensure for the promotion of a quantitative and qualitative educational system that relates to 

the contemporary tines and future requirement for use in the work place.
v. To aid nations undertake reforms that will be driven by technological innovations in the 

productive process, technical and organizational changes.
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vi. To identify new approaches that will enable educational planners to improve equity, access and 
quality

vii. To ensure that educational planning policy and programmes are designed by skilled planners, 
policy makers and researchers etc.

For the UNICEF, United Nations Children Education Fund, its major priority in the educational 
enterprise is to promote Basic Education and Gender Equality by providing global and regional 
leadership in ensuring that everyone/child, youth and Adults have access to quality education 
throughout their life cycle. Furthermore, the United States Agency for development (USAID) is a 
United States Agency for Development, its major areas of educational priorities include, improving 
early grade reading, providing access to higher education among youths in crisis and conflict situations. 

educational sector. The SIDA (Sweden International Development Agency) is the Swedish government 
aid agency established in 1995, following the abolition of the Swedish international development 
authority. The SIDA focuses on promoting and developing primary education, education policy and 
Administration, vocational education and higher edu
assistance in extensive development cooperation in reducing world poverty by allocating resources and 
knowledge, especially in the third countries. Furthermore, the MacArthur foundation area of major 
focus is on higher education. Its interest and commitment to education is for the advancement and 
development of human capital and other areas of human endeavours (Jeffrey, 2015). Generally, the role 
of the International Multilateral 0rganisations in educational intervention, according to Akinwumi and 
Isuku (2006) includes;

i. Providing funding and financial aids to various nations
ii. Provision of facilities, libraries, laboratory equipment to aid the study of science and scientific 

operations
iii. Provision of infrastructural facilities, such as construction of classrooms, hostel pipe borne water, 

electricity etc.
iv. Provision of scholarship, supply of book and instructional materials and supply of expertise 

knowledge

Research Question Three: What are the dynamics of the educational interventions of the 
International Multilateral Organisations in Nigeria, Kenya and South 
Africa?

The Dynamics of the Educational Interventions of the international Multilateral Organisations
in Nigeria, Kenya and South Africa

It is a fact that the International Multilateral Agencies have through its educational intervention 
provided assistance that aided the development of education in Africa. These support ranges from 
financial, human, material, technical, infrastructural, etc. The numerous supports have in no small 
measure influenced the development of education in Nigeria, Kenya and South Africa. However, a 
critical observation of the educational interventions of these international multilateral Agencies shows 
variations in the educational interventions to some level of degrees and measures. For instance, the 
table below shows the dynamics of the educational interventions of the IMOs in Nigeria, Kenya and 
South Africa in the areas of higher education, technical, vocational education and training (TVET), 
Early Childhood Education, etc.
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Table 1: Dynamics of the International Multilateral Organizations in Educational Interventions 
in Nigeria, Kenya and South Africa.

Names of 
IMOs

Country Area of intervention/
interest goal

Dynamics of the 
interventions

Percentage of dynamics 
of the interventions %

World Bank
Nigeria Higher institutions Lower 30%
Kenya Higher institutions Higher 70%
South Africa Higher institutions Lower 27%

MacArthur 
Foundation

Nigeria Higher institutions Higher 70%
Kenya Higher institutions Lower 30%
South Africa Higher institutions Lower 30%

Nigeria TVET Lower 30%
World Bank Kenya TVET Lower 30%

South Africa TVET Higher 80%

UNESCO

Nigeria Early Childhood 
Education

Centralised 80% (UNESCO 
activities in Northern 
Nigeria)

Kenya Early Childhood 
Education

Decentralised 50% (UNESCO 
activities in all the 
regions) 

South Africa Early Childhood 
Education

Decentralised 50% (UNESCO 
Activities in all the 
regions)

UNICEF

Nigeria Childhood education, 
educational policy 
design and 
prescriptions  

Different Goal for education

Kenya To build peace, 
support the drive for 
sustainable 
development

Different Goal for education

South Africa Focuses on the 
improvement of early 
childhood education

Different Goal for education

compared to her intervention on higher education in Nigeria (30%) and South Africa (27%). Also, the 
ucation is higher in Nigeria with (70%) compared 

was higher in South

intervention on early Childhood education was more centralised in the case of Nigeria in the Northern 

and South Africa respectively.

However, from the foregoing, below are some of the reasons advanced for the dynamics of the 
educational interventions of the international multilateral agencies in Nigeria, Kenya and South Africa.
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Higher Educational Intervention in Kenya 

i.
ii. The creation of a new constitution

policy consistency, etc.
iii. Kenya shows commitment to policy and programme of adjustment as proposed by World Bank 

(Erwu, 2017a).

Low Intervention in Higher Education in Nigeria and South Africa 

i. Lack of accurate record
ii. Poor commitment in adherence to World Bank directives on policy adjustment programmes. 

iii. Poor record and improper utilization of intervention funds and poor implementation of policy.
iv. High record of corruption and inconsistencies in policy adherence

Education and Training) 

i.
ii. To advance the principles of equity, democracy, human rights and economic prosperity.

iii. To provide greater opportunities for the citizens by developing their skills at the post- apartheid 
regime.

iv. Providing occupational skills to the youthful population than just the provision of a general and 
theoretical form of education (Shafika, 2007).

v. For, Nigeria and Kenya the theoretical and general form of education already holds-sway.

i. Low educational indicators in the region
ii. Factors of cultural and religious believe that have created educational gap which requires timely 

attention.
iii. Disparities in Access to education in the region
iv. Poverty and insecurity
v. Government priorities

Reasons for MacArt

i. The MacArthur Foundation has long history of investment in Nigeria, dating back to 2000 and 
has established partnership with several Nigerian universities and that opened the floodgate for 
more funding opportunities

ii. Nigeria has a larger population and number of higher institutions, with over 284, it cannot be 
compared to the number of higher educational institutions in Kenya and South Africa 
respectively, as such Nigeria require more funding and support.

iii. Nigerian higher education system is more decentralized, with more universities and polytechnic, 
as such requires more funding and support than Kenyan and South African educational 
institutions.

Conclusion

Basically, the overwhelming influence of education to the integral development of nations cannot be 
overemphasized. Thus, the educational interventions of the international multilateral agencies to the 

he African 
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education landscape. Therefore, from the experience of Nigeria, Kenya and South Africa, as revealed 
in the study, it is obvious to note, that the educational interventions of the IMOs, comparatively in 
African countries are usually not in the same measure.

Recommendations

multilateral agencies in Africa, particularly in the countries understudied, the researcher therefore 
outlined the following as recommendations;

i. Government of the various African nations should prioritize the development of their educational 
systems by effectively utilizing educational interventions.

ii. African nations should ensure that educational assistance by IMOs is tailored towards national 
developmental trajectory.

iii. African nations should brace-up to the task in exploring the various dimension provided by the 
IMOs in educational interventions

References

Abdulrahman, Y. M. (2007). Contribution of MacArthur foundations in developing Nigerian 
university education. University of Ibadan. African Journal of Historical Science in Education.
3(2), 26-38.

Akinwumi F. S. & Isuku E. J. (2006). The role of multilateral organization in the development of 
education in Nigeria. African Journal of Historical Sciences in Education. 2(2)

Ashara, S. H. (1989). The role of foreign foundations and multilateral financial co-operations in the 
development of education in Nigeria 1955-1988: A re-integration of education aid. An 
Unpublished M.Phil/Ph.D Presentation of Educational Management, University of Ibadan.

Babalola, J. B., Sikwibele, A. L. & Suleiman, A. A. (2000). Education as aided by the World Bank: A 
critical analysis of post-independence projects in Nigeria. Journal of Third World Countries xvii, 
No. 1

Bennars, G. A. & Njoroge, R. J. (2004). Philosophy and education in Africa. An introductory text for 
students of education, Nairobi Africa press.

Berger, R. (2003). The worst of both world school security and the disappearing fourth amendment 
rights of students: Criminal Justice Review. 28:336-354.

Department of Education (DOE) (2001). Education in South Africa: Achievement since 1994. Pretoria 
Department of Education

Digolo, O. O. (2006). The challenges of education in Kenya in the 21st Century. Journal of School of 
Education. The educator. Eldoret. Moi University Press. 1(1)

Emru, M. T. (2017). . (Free University 
of Bozen-Bolzano), Italy. https://www.researchgate.net/institution/free-university-of-Bozen-
Bolzano.

Eze, A. (1983). Economics of education. Africa publishing Co. Ltd. Imo State
Federal Republic of Nigeria (2014). National policy on education (4th Edition) Lagos: NERDC Press
Fu Yaqian (2014). Three ways in which international organisations influence educational development. 

The World Bank and UNESCO as examples. Academic (35), 192-193. 



Port Harcourt Journal of Educational Studies (PHAJOES) Vol. 9, No. 2, July, 2024.

    

Journal of the Department of Educational Foundations, University of Port Harcourt Nigeria. Page 396

Jeffrey, C. F. (2005). Assessment of MacArthur Foundation support to Nigerian universities. 
https://www.macfound.org/press/evaluation/assessment-mararthur-support-nigerian-
universities.

Joint Committee on Standards for Educational and Psychological Testing (1999) in 
Kenya (2008). An assessment of the impact and system ability of free primary education in Migwani 

Division, Kenya. A Master of Arts Thesis. Oxford
Meieler, G. M. (1974). Problem of cooperation for development. New York Oxford University Press
Michaelowo, K. & Weber, A. (2006). Aid effective in the educational sector. A Dynamic Panel Analysis 

Global 1, 357-385
Naomi, D, Midori, O. (2005). Education system in Kenya: Current Condition and Challenges. Trans 

Brothers, Nairobi
Ndaloh, A. M., Misigo, B., Ongek, M., Kipsoi, E. & Simiyu, C. (2009). Primary teacher education.

Education Jomo Kenyatta Foundation, Nairobi Kenya.
Nneka, C. O. (2016). The challenges of effective implementation of trades and entrepreneurship 

curricula in the Federal Capital Territory (FCT) Abuja. Discourse on the State of Education in 
Nigeria. A book of Reading in Honour of Prof. Israel Olu Osokoya. Laurel Educational Publishers 
Ltd Ibadan, Nigeria.

Ogunniran, O. M., Komolafe, B. & Ogundele, A. R. (2019). The impact of World Bank and other 
international organization on higher education system in Nigeria. International Journal of 
Education and Literacy Studies, 7(3), 76-82. Doi:10.7575a/ac./jelsv.7n.3p.76

Onunkwo, G.I.N. (2002). Fundamentals of educational measurement and evaluations. Owerri: Cape 
Publishers International.

Ramdass, R. (2007). Challenges facing South African education system: Faculty of Arts, Design and 
Architecture University Johannesburg, South Africa 

Reynolds (2000). Global monitoring report team. Education for all: The Quality Imperative.
UNESCO.

Samuel, T. (1996). Education in Lagos State: A proposal for the 21st century. The Beagle. 1(1&2) 5-1
UNESCO (2022). Empowering South Africa education landscape: A Journey in Social and Emotion 

Learning. http:\\giep.unesco.org.articule\empowering SouthAfricaeducation landscape a 
journey in social and emotion 


